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Background. This framework was the outcome of an
exercise in which all 34 departments at the
University of Exeter were scrutinised for their
transferable skill provision'. At this time (1994-5),
typical skills lists rarely contained perceptions of
those expected to deliver the curriculum; academics
considered them inflexible and as promoting
inappropriate jargon. Since evidence on institutional
innovation indicated that curriculum and pedagogical
change is more likely to be effective if a 'bottom up'
approach promotes ownership of initiatives and
vocabulary, the framework presented here reflects
the skill descriptions and terminology of academic
staff teaching skills-based courses.

There are, however, many obvious similarities with
skills descriptors within, say, the national framework
for key skills? or typical lists of employer demands?®.
The validity of the framework has now been tested
with academics and students in other institutions,
and with young employees and human resource
developers in major international companies and small
and medium enterprises (SMEs)®. It has also been
updated through an ongoing exercise to map personal
and key skills across the institution, and reflects
more recent initiatives in HE such as ‘employability’
and 'personal development planning'.

Conceptualisation. The description of existing
practices was translated into a tool to promote
development and change in curriculum design. The
purpose is twofold: firstly strengthening learning
within HE - such skills are fundamental to, and
underpin, academic study; secondly providing
learners with skills for job-recruitment, the
workplace and lifelong learning.

The resulting framework consists of four broad
areas of management skills - of self, others, information
and task. These skills are generic in that they can
potentially be applied to any discipline or programme
of study, to the workplace or indeed to any other
context; and to vocational and non-vocational,
traditional and innovative provision. The inner
core of the framework contains prompts for curriculum
design: concepts recognised within research data and
theoretical approaches to learning and teaching as
central fo effective growth: promoting Learning
Strategies; Assessment; Evaluation; and Transfer.

The explicit focus on ‘personal management’ is central,
emphasising the importance of 'managing oneself', ‘taking
responsibility for self' on the journey towards self-
regulated and independent learning. The framework is
predicated on a curriculum that is embodied within
substantive subject knowledge; syntactic skills (what
it means to be an ‘engineer’, an ‘historian'.);
knowledge of ways of working and the processes of
learning; and the complex inter-relationships
between these areas. Within this conceptualisation,
there is a requirement for students to be active in
the construction of knowledge in their discipline and
about themselves; to become aware of themselves as
learners; and to be active managers and evaluators of
their own progress and personal growth.

Using the framework as a tool for curriculum
design. The sets of skills included within each of
the quadrants are intended to serve as flexible
examples of learning outcomes to be amended or
adapted for different purposes and activities.
The design is specifically intended to invite
intellectual engagement through examination of

the relationship between the quadrants, in a way that
cannot be offered by conventional lists. It is this
relationship between the quadrants, and between the
core, the management areas and the sets of skills
that should frame any planning exercise.

There is no delineation of levels in relation to skills, but the
model is premised on students increasingly taking control
over their own learning, developing independence and
autonomy in  decision-making in increasingly complex
environments, with decreasing teacher support. The
development of appropriate learning behaviours in students
will be promoted and achieved through the specific and
explicit methods used by the teacher, and/or through the
provision of particular contexts or environments for learning.

In curriculum planning, questions on pedagogy emanating
from the core prompts could include: What strategies
for learning can I help students acquire, use or develop
further? In what ways will T ensure that these support
disciplinary study? What can my selected forms of
assessment tell students about the processes of learning
or required skills? How can I enable students to evaluate
themselves, the materials they are using, the task? How
can I support recognition of the need for mindful
fransfer of skills to new subject content or new contexts?
How am I, as a teacher, explicitly ensuring that the
learning environment provided effectively engages
students in these processes of personal management?
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[ FRAMEWORK FOR THE DEVELOPMENT OF PERSONAL MANAGEMENT SKILLS ACROSS THE CURRICULUM ]

The core of this framework presents areas considered central to the promotion of effective learning experiences. The quadrants of the framework outline skills in key areas of personal
development: management of self, of others, of the task and of information. The skills lists provided here do not preclude attention to more conventional lists including, for example,
‘communication’, ‘problem-solving’, ‘independent learning', ‘team/ group work', etc, but may be used in conjunction with them. It is intended that skills should be selected and combined from
across the management quadrants according to context, purposes and required emphases. These lists serve as a starting point that may be supplemented and adjusted.

* manage time effectively

* sef realistic objectives, priorities and standards

* listen actively and with purpose

* develop, evaluate and adapt learning strategies

* show intellectual flexibility

* use learning in new or different situations / contexts

* use, evaluate and adapt a range of academic skills
(analysis, synthesis, evaluation, argument, etc)

* take responsibility for acting in a professional/ ethical manner
* plan / work towards long-term aims and goals
* purposefully reflect on own learning and progress
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use appropriate sources of information (library, retrieval systems, people, etc)
use appropriate technology, including IT

use appropriate media

handle large amounts of information / data effectively

record and interpret results/data

interpret a variety of information forms

* use appropriate language and form in a range of activities
(essays, reports, presentations, posters, interviews, etc)
present information / ideas competently (oral, written, visual)

* take responsibility for own learning / personal growth MANAGEMENT | MANAGEMENT * respond to different purposes / contexts / audiences
» demonstrate awareness of learning processes OF OF * use information critically
* clarify personal values SELF INFORMATION * use information in innovative and creative ways

® deal with criticism constructively
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* persuade rationally by means of appropriate information

* cope with physical demands/ stress LEARNING * provide constructive feedback to teaching staff
* monitor, evaluate and adapt own performance STRATEGIES * evaluate and adapt strategies for handling data /information
* evaluate own potential for employment
SUMMATIVE

* carry out agreed tasks F%SRSAEAS%N\\/EENT * identify key features of the problem / task
* respect the views and values of others * conceptualise issues
» work productively in a cooperative context \ — ) * identify strategic options
* adapt to the needs of the group / team * plan and implement a course of action
* defend / justify views or actions MANAGEMENT | MANAGEMENT * organise sub-tasks
* take initiative and lead others OF OF set and maintain priorities

OTHERS TASK

® delegate and stand back

* negotiate with individuals / the group

* offer constructive criticism

* take the role of chairperson

* learn through collaboration

* assist/ support others in learning

* interact effectively with tutor / wider group
® monitor, evaluate and assess processes of group / team work
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/ ® manage physical resources (tools / equipment)
* use, develop and adapt appropriate strategies

apply knowledge/ tools/ methods to solution of problems
apply theory to practical context

develop business awareness
® monitor, evaluate and adapt strategies and outcomes



